[image: image1.jpg]




Abbreviations

SSA


Sarva Siksha Abhiyan
RC 


Release Certificates
BBA 


Bachpan Bachao Andolan 

NHRC


National Human Rights Commission

PACS


Poorest Areas Civil Society

SC 


Scheduled Caste 

ST


Scheduled Tribe 

NGO


Non Government Organization

CSO


Civil Society Organizations

SEDT 


Socio Economic Development Trust 
NAFRE 

National Alliance for Right to Education & Equity 
UNDP


United Nations Development Programme

UNESCO

United Nations Educational, Scientific and Cultural Organization

ICDS


Intergrated Child Development Scheme




IDS   


Institute for Development Studies

SEDT 


Socio Economic Development Trust 
MDGs 


Millennium Development Goals
ILO


International Labour Organization

WSF 


World Social Forum 
Contents

Inaugural Session
1
Session
1:
Role of Civil Society Organizations in Elementary Education: 
4

Facing Challenges

Session
2:
Education for All: Right to Education Bill and the Policy Implications
8
Session
3:
Inclusive Education: Challenges of bringing in children from 
11
groups that are traditionally excluded from schools and issues 
related to early childhood education, with special relevance to 
Dalit and Tribal groups, and gender and disability issues.  

Session
4:
Legislation on Child Labour: Challenges and Way Forward  
15
Session
5:
Open session 
20
Session
6:
Enabling access through partnership: Issues and challenges 
23
in building partnerships in the context of EFA and Right to 
Education Bill; building upon and learning from previous experiences 

Summing Up
27
Inaugural Session

Welcome Address

Ms. Kiran Sharma, Programme Director, PACS

Background to Consultation

Dr. Ashok Khosla, Chairman, Development Alternatives

Theme Speaker: Issues and Challenges in Education for All

Professor Krishna Kumar, Director, NCERT













































Ms. 


Kiran Sharma, Development Alternatives
Setting the tone of the consultation, Ms Sharma welcomed all participants and provided an overview of the PACS programme. PACS supports over 600 Civil Society Organizations (CSOs) in six of the most backward states in the country. Using a rights-based approach, these CSOs work in areas such as governance, women's empowerment, self help groups, advocacy and social cohesion. Collectively this group of organizations represents a large network across the six states, with a massive outreach and potential to fight against poverty and backwardness in India’s poorest regions.

PACS programme has been in implementation for the last six years and is now nearing completion. The PACS programme started out with the mandate of working in a few theme areas, but as the programme evolved, the PACS management realized that poverty needed to be looked at with a non-sectoral approach. Today, PACS is working on nearly 23 different initiatives. 

The objective of the two- day consultation, she said, is for state and national PACS partners to gain direction on how to address the issues related to quality education for all children with a rights-based approach, especially in rural areas.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                               
Dr. Ashok Khosla, Development Alternatives
Dr. Khosla reiterated the welcome and remarked, “PACS is the one programme that allows us to see the multiplication of many of the programmes that Development Alternatives has been coordinating.” In the context of child rights in India, he pointed out that it is important to take a look at where the country is headed. Our country, he noted, has four times the population that we had at the time of independence; our natural resources are being stretched to the limit. 

Highlighting the importance of re-thinking the use of the word ‘rights’, he stated, “We often forget the meaning of the word 'rights': it refers to the right to be loved and love, the right to have fun, ask and learn, and the right to lead a full and healthy life. We must think about who has rights, who has too many and who has too few rights?” In the context of rising inequality in our nation, he pointed out that the affluent class of children may have too many rights. 

Speaking about the correlation of rights with duties, he noted: “When speaking about rights, it is also important to speak about duties. Children must remember the duties that they have. They have the duty to understand the bigger picture, to understand what it means to be a citizen of the globe.” He further added that children today face a variety of problems: lack of toilets, malnourishment, illiteracy, and are being thrust into early adulthood doing family chores. In addition, they are forced to grow up in a world where employment opportunities are scarce. Today, the country faces enormous challenges including unequal income distribution, desertification of country, pollution and deforestation. 

He noted that PACS programmes have a direct impact in preparing children to meet global challenges. He said, “To prepare for the challenges that exist in our world, children need to be equipped with survival skills that are geared toward the Three E’s: Education, Enterprise and Earnings. These are the areas that PACS focuses on. Children need to be equipped to fight against dependency on the government, and to learn how to take solutions into their own hands. A global ethic is needed, citizens who are sensitive to these wider issues.” He noted that the basic imperative of education has to be to address the five intelligences that are innate in all humans: academic, emotional and artistic, system design, and capacity to implement. 

He then described one of the Development Alternative’s programmes, CLEAN India, where children are given a mobile laboratory to assess air quality and environmental conditions. Speaking about education in relation to the first-hand learning that comes with the programme, he said, “The learning process is about seeing connections between phenomena that you did not see before.”

Highlighting the importance of introducing innovative techniques in the learning environment, he described a programme that he is associated with that teaches underprivileged children through fables. The fables are in the form of beautiful colourful cards, each describing simple yet powerful lessons pertaining to science and the environment. These cards, he said, have been distributed to millions of households across Latin America. The objective of these fables, he pointed out, is to encourage the children to think about and ask questions that are not normally asked with an entertaining yet informative approach. 

Above all, Dr. Khosla maintained that children need a nurturing environment that encourages them to think and learn. Therefore, the nurturing of family, school and environment is important to help children do well. In this context, he illustrated how providing a nurturing environment proved extremely beneficial to his son. He related a personal experience to emphasize the point that freedom and a nurturing environment are beneficial for children. 



Professor Krishna Kumar, NCERT 
As the theme speaker of the conference, Professor Kumar initiated the proceeding discussions by giving an overview of child rights in India and South Asia and suggested strategies for CSOs working on child rights issues to engage with the government. 

Professor Kumar began his discourse by stating that India has largely been unsuccessful in promoting child rights. He noted that at the time of independence, national leaders believed that in 10 years, all children would have the right to education. However, 60 years later, there has not been much progress, and some educationists assess that it may only be achieved by 2015. In addition, he noted that free education for all between the ages 6-14 has not been realized although it was targeted to be completed in 10 years. Therefore, given the government’s inability to attain results, he noted that the task is with the CSOs. Examining the global context, he noted that although countries such as Tanzania, Sri Lanka, and South Korea achieved independence much after India, they still have been further successful in the field of children's education than India. 

The important question, he suggested, is how CSOs working outside the government can work on child rights and education. CSOs involved in child rights must deliberate on the kind of education they want to promote, for the kind of future they envision for children. In addition, CSOs need to analyze whether they see the government as foes or friends. Professor Kumar suggested that privatization of schools may be the ideal solution for the inadequacies in the education sector. However, if the government wants to remain a key player, then what  role would CSOs play? He noted that working within the government, one would get a sense of its limitations. He asked conference participants to discuss what their experiences have been while dealing with the government. 

Pointing out the disillusionment that people have with the government, he noted that bureaucratic processes in schools often act as an impediment. Professor Kumar also pointed out the role of education in shaping the future. CSOs and NGOs can play an important role in helping the state in two ways – by working on their own or in conjunction with the State. Many activists believe that there is little point in working for the government; they instead harbour the hope that gradually, through small changes outside the government structure, an educated society will appoint an effective  government which will in turn create a better education system. Professor Kumar however believes that there is slim hope in this, considering most of India's population resides in villages, which are going through turmoil as never before and little is being done by the government to bring to these villages much needed resources. Instead, he emphasized that society must try to challenge governmental policies from within the structure. He concluded by posing the following question to the participants: “When you decide to work with the government, what kinds of doubts come up in your mind?”

Deliberations
In the discussion that followed, participants observed that: 

· CSOs should ensure that law-enforcement and political will, remains in the hands of the state.
· CSOs should evolve strategies to work in a situation of changing government officers.
· In situations where the government is working with sensitivity and with an open mind, bridges can be drawn between CSOs and the government.
· CSOs should evolve strategies to continue their work in spite of bureaucratic government procedures, and officials who demand bribes. 

Session 1


Role of Civil Society Organizations in Elementary Education: Facing Challenges

Chairperson: Ms Sehba Hussain, Executive Director, Better Education Through Innovation Foundation


Discussants
Mr. Venkat Reddy, MV Foundation

Mr. Suryakant Kulkarni, Socio Economic Development Trust (SEDT) 
Ms. Usha Rane, Pratham

Ms. Anjali Naronha, Eklavya 

Mr. Venkat Reddy, MV Foundation
Mr. Reddy spoke about the role of schools in our society, and the ease with which underprivileged children are ‘pushed out’ of schools due to anti-poor attitudes that prevail in society.  

He began by introducing MV Foundation, which is based in Hyderabad and started work in 1992 on the issue of child labour. The Foundation began its work on child labour by releasing bonded labour children and subsequently rehabilitating them. Describing a personal experience with children in bonded labour and the difficulty of integrating them in the mainstream, he said, “The first challenge we faced in releasing these nine or ten year olds from bonded labour was: where do we take these children? Stereotypes, based on the appearance and habits of the children, were so entrenched, that the school believed that if these 16 children come into school, then a 100 children would leave.” In order to train them to become students, Mr. Reddy and his colleagues had to teach the children basic hygiene and other small habits. Just to develop the habit of 'going to school', he said, took his team three months. 

Emphasizing the baseless nature of stereotypes that link poor socio-economic status with lesser intelligence, he said, “These children, though young, were very intelligent. They used to take animals to graze and knew exactly which leaves were eaten by which animals. The headmaster was, to his own surprise, happy at the progress of the children.”

He then pointed out that it is not only the first-generation of school-going children who struggle with the school system, but also the parents of these children, most of whom are experiencing the school system for the first time. To change the mindset of the parents, and the school towards those less privileged was a major challenge. 

Mr. Reddy ended by addressing a serious failing of the Sarva Siksha Abhiyan (SSA) programme: the fact that students  names were frozen in the system and could not be removed, i.e., no system exists to take out the names of children who have dropped out. From his own field experiences he noted an incident where hundreds of children were not physically present in the schools; however the government claimed that books and food have been distributed in their names. Through Child Rights Forums, MV Foundation has been empowering communities to question the system. He emphasised the need for a new vocabulary to highlight that our system has been unsuccessful in bringing children to school. “The children are not dropouts, they are 'push-outs'. When we change this vocabulary, responsibilities will also change.” 

Usha Rane, Pratham

Ms. Rane began with a brief background of Pratham and her responsibilities in the states of Maharashtra, Goa, Orissa, and Chhattisgarh. 

Ms. Rane's presentation highlighted the findings of the Annual Citizen’s Audit on the status of elementary education in India. Facilitated by Pratham, the Audit covered 509 districts in 2005 and 776 NGOs and local groups had participated. 
Though the Audit was conducted with the objective of assessing the status of education and the school infrastructure, the status of education of children's mothers have also been added. Many organisations have now come forward to join this effort.
Findings of the audit revealed the poor status of basic learning among children in the 1st standard. Though 93 percent of the children were enrolled in schools in the villages, the basic learning levels were very low. Most village adhikaris did not know that these children did not know how to read, or write or do basic mathematics. The Millennium Development Goals (MDGs), she pointed out, do not emphasise ’learning’ as a goal, nor does it emphasise the quality of education. At the national level, the goal of education under the SSA is mentioned as learning “achieving education of satisfactory quality relevant to life” which is not a measurable goal. Ms. Rane emphasised the importance of changing this situation of low learning rapidly through an 
understanding of context and new opportunities, 
· content, 

implementation, and 
measurement. 
Suryakant Kulkarni, Socio Economic Development Trust (SEDT) 
Mr. Kulkarni spoke about the importance of making education ‘everybody's business’ by sharing experiences of SEDT's initiatives in community-based education. Mr. Kulkarni pointed out that though policy advocacy has been carried out for a long time there is scant  participation of the local people. He stated the importance of looking at the perception of ownership of schools. “The problem is that the schools are not believed to be of the people, they are believed to belong to the government. In this regard, how can we involve the people and ensure community participation?” he asked. In order to build community participation, it is important to raise awareness among community members, as many people do not know what their rights are and what they can do. He shared the strategies adopted by SEDT such as community mobilization through mass awareness; group formation and community organizations; building capacities of the community and institutionalization; and strengthening local institutions like VEC for collective advocacy.  

Mr. Kulkarni shared experiences of the effectiveness of cultural practices adopted by SEDT in motivating children to go to school. He pointed out the usefulness of Balwadis owned and run by villagers, in providing preparatory education to children. Another effective strategy to promote the habit of learning was that of bringing children in a group with their parents, and calling children forward to read. In this way, parents would learn whether or not their children could read, and the embarrassment of not being able to read would motivate the children to study.

Setting up children’s libraries was also an effective method of giving the children the sense of ownership and responsibility. Children were the owner and users of the library which was essential in promoting reading habits. 
Reiterating the importance of community involvement, Mr. Kulkarni pointed out that by involving the community in the school, it has been found that the school started functioning in an organised manner as community members checked to make sure children were going to school, which also helped in reducing instances of child labour. There has also been an increase in children’s participation in village development activities. In addition, there has been an improvement in school infrastructure, as people have a sense of ownership of the schools and have invested time in restoring them. “For the first time, there is community involvement in education, and people are aware of the importance of education and the need to support village education. The positive effect of community involvement is that it forces the government to take action. When the community gets involved, the government is forced to run well. Before education was nobody’s business, now it is everyone’s business,” he concluded. 

Anjali Naronha, Eklavya
Ms. Naronha discussed the importance of CSOs to focus on quality of education, leaving the implementation of schooling to the government. Sharing the background of Eklavya, she pointed out the fact that the organisation has been running for 36 years. Its programmes were initiated to assess why children were not in school
. She suggested that the reason why so many children were not staying in school is because the education they receive is not meaningful for them. An additional issue is that their education 
is not equipping them to meet the challenges of the modern day world, as even after completing their education they are unable to find jobs. It is essential to research the kind of education we can give our children, that would be meaningful for children and the society and also to assess if they are able to ask questions and solve problems. 

In addition, schools must focus on the practical aspects of education, as experiments are necessary to educate a child. However, many schools lack even the basic infrastructure, and equipment for science labs or other laboratories are far out of reach for many schools. Quality education is not just an issue with government schools, even elite schools are unable to provide education that equips students to think independently. Highlighting this fact, she cited a recent report in India Today that quoted the principal of an elite school as endorsing the memorisation of lessons.
She highlighted the following questions for CSOs to evaluate: 

· Can NGOs or CSOs attempt to do what the government has been unsuccessful in doing? Or should they focus on what the government has not attempted?

· Should the work of CSOs be a gap-filling exercise?

· Should CSOs take on the role of being a watch dog? She suggested that NGOs could look into the workings of the government and conduct a policy critique on the content of the curriculum and the way it is being carried out. “The most important role CSOs can play is to take an independent and critical perspective on education policies, though not necessarily focusing on implementation of these policies. We must constantly seek alternatives to development,” she suggested.

In conclusion, she underscored the fact that when designing and conceptualizing an education programme, we must think about whether we want children who are easily led, or those who analyze and question. “We must ask ourselves what education means to us. We must look at bringing frustrated youth into the mainstream, and providing them with livelihood options,” she stated. 

Deliberations
In the discussion that followed, participants observed that: 

· The nexus between state governments and teachers must be broken, in order to ensure that teachers retain their independence and focus on quality education of children.

· The community should have responsibility in educating and disciplining a child. To make the community responsible at the village level, it is important for the community to be sensitised about SSA and to build its capacity to strengthen it.

· 
· CSOs involved in child rights and education must think closely about the meaning of quality education.
· CSOs must remember their facilitation role and avoid taking on the responsibility that the state has in providing education.
CSOs must place importance on the role that Gram Sabhas can play in village governance, and work on strategies to empower Gram Sabhas. It is important to strategise through consultations whereby all stakeholders plan the future collectively. 
Session 2
Education For All: Right to Education Bill and the Policy Implications

Chairperson: Ms Usha Rane, Trustee, Pratham
Discussants
Mr. Amit Kaushik, Solution Exchange, UNDP/UNESCO

Mr. Karan Singh Tyagi, National Alliance for Right to Education & Equity (NAFRE)

Mr. Suryakant Kulkarni, Socio Economic Development Trust (SEDT)

Mr. Amit Kaushik, UNESCO 

Mr. Kaushik began by briefly discussing his background. Having worked with Gram Vikas Sanshodhan Sanstha on education issues until May 2006, he has been closely associated with the development of the Right to Education Bill. 

He further gave a brief background of the Bill: In the case of the 1993 Supreme Court case, KP Unnikrishnan Vs. State of Andhra Pradesh, the Court held that free and compulsory education should be made compulsory and as a part of right to life. In 2002, according to the 86th Amendment Act, the state shall provide free and compulsory education between ages 6-14, but did not include the age group 0-6 years. Three versions of the Bill have been discussed since 2002. The current status of the Bill, he noted, was that there is no RTE Bill currently in the Parliament. 

He suggested that “States must enact a law to provide free and compulsory education. However, state legislation isn’t working in this direction. Therefore, the law must be made at the central level.” Further, he went on to discuss why the central government is not acting to make central legislation on education: 
· India is over ambitious about the RTE Bill and the financial stakes are high, Mr. Kaushik explained. With the increased expenditure at an estimated extra 53,000 crores to 72,000 crores per annum for the government.

· The Indian law is made in such a way that everything has been incorporated into one act, he noted. “Other countries have different laws to deal with different issues. For instance, one deals with compulsory education, one act talks about facilities of school, and yet another deals with quality of education. We have tried to put everything in one. As a result of it, our costs seem high, and the finance minister says that we do not have that kind of money,” he said. He also pointed out that the Bill is an extremely long and complicated document, whereas other countries (such as China) have education bills that are only a few pages.


· 
· 
· 
· 
He sustained that there was an urgent need to generate public awareness and action about legislation. 
He concluded by saying that there are other perspectives besides the legal perspective that need to be looked at when trying to improve education access for children. Giving direction to the PACS members present, he added, “We must focus on changing attitudes and increasing public awareness. We need to focus on learning outcomes and think about questions like: What kind of society are we looking at for the future? We need to go beyond looking at legal mechanisms or at the government but at what the child is seeking in school? What will they do with the learning in their daily lives?” 

Karan Singh Tyagi, NAFRE
Speaking next, Mr. Tyagi explained that Article 45 of the Indian Constitution has a time-frame of ten years attached to it. He pointed out that marginalized sections of the population have very little say in decision-making processes. “When we talk about political will, we have to look at who’s leading the state,” he said. “Is it the marginalized section or women that are leading the country? At every session of the Parliament, women expect the women's reservation Bill to be passed. However, since women are not in a dominant position, it is not passed.  The basic issue is that those who have power are  disinterested in education,” he stated.
Talking about the Model Education Bill, he pointed out the basic difference between the first and last draft. The first draft says that private schools will be brought under the formal education system within a certain timeframe, whereas the last draft says that private schools and some specified schools will not come under the purview of this Bill. This was the exercise done over the course of two years. Therefore we should be clear in our vision and goal to ensure equal and quality education for children – which should be the goal of the campaign. Similarly the state cannot be discriminating in its approach to children. Even if there is the option of a good school for a child, it is not necessary that the child will go to the school. 
He concluded by stating that common school system is the best option for the nation and that it can be fulfilled by neighbourhood education. 

Suryakant Kulkarni, SEDT

Speaking about the RTE Bill, Mr. Kulkarni said, "The RTE Bill has been on the table for four years. There is no Central Act on Education for All, which is very difficult for practitioners like us. The Model Bill talks about decentralisation of education. However, it does not talk of education as a policy. It talks about how local systems will work. But it does not talk about the need for building capacities of the Gram Panchayats which are still not empowered to take on the responsibility. Therefore, it is imperative to build capacities of the Gram Panchayats. In addition, private schools do not feature in the Model Bill. 

He further stated that it is not possible to upgrade the quality of schools through the Neighbourhood Schools Act as the Model Bill suggests. It is important to look at the role of the Centre in the Model Bill. It is not enough to simply increase the budget for education; the Centre must play a larger role. Similarly, it is equally important to look at the kind of role parents have to play in the education of the child. There was a mention of parents' responsibilities in the first Bill; however, it is not included in the second. How can someone in the low income group or on daily wages be expected to pay fines? Hence, who do we hold accountable if a child does not come to school or if a child is not enrolled in school?

The SSA policy has all provisions. The practical difficulty is related to spending. Many states do not spend what is allotted under the SSA and villagers are not aware of the details. 

Pointing out the importance of including special provisions for girl-children in the Bill, he said, "Investment on education is decreasing today, and there is no mention of girls' education in the Model Bill. It is important for the budget to include provisions for girls and the deprived sections at the village level planning.” He concluded by highlighting the hypocrisy of the government in the schooling system: though they make the rules for government schools, they rarely send their children to those schools. 

Session 3
 
Inclusive Education: Challenges of Bringing in Children from Groups that are Traditionally Excluded from Schools 
· 
· 
· 
Chairperson: Ms. Radhika Alkazi, Director, Aastha
Discussants
Ms. Anne Namala, Centre for Dalit Studies

Dr. R N Syag, Samavesh

Dr. Ramya Subramanian, IDS, Sussex
Ms. Radhika Alkazi, Aastha 
Ms. Anne Namala, Indian Institute of Dalit Studies
Ms. Namala began by saying that social divisions and structures have preceded education. Speaking particularly about Dalit children, she said that similar issues apply to Muslim children because of the growing social isolation of their communities. She said, “Divisions tend to hold or take advantage of educational processes, strengthening their asymmetries.” In a nation as divided as India, she suggested that the debate on education can be transformed by talking about it in the context of human rights. She went on to say that reservation and other positive policies have created a large section of youth who can be involved in the transformatory processes. 

Ms. Namala shared the findings of a micro-level study conducted in 193 villages in Bihar, which revealed shocking numbers of out-of-school children. Though enrolment has greatly increased, she suggested that it is useful to investigate the numbers provided by the government. 
Highlighting the experiences of discrimination faced by Dalit children in schools by both teachers and children, she explained, “Dalit children face inequality from both teachers and other children from their community. At times, teachers do not allow Dalit children to enter the classrooms and they are forced to stand outside. Even when they are allowed inside, other children often do not make space for them. As a result, many of these children are afraid to ask questions.” In this context, she rhetorically asked the participants, “What are the kinds of messages that we are sending these children? There is hardly any mention of the caste system, or of the positive contributions of minority communities within NCERT textbooks, denoting a general lack of appreciation for these members of society.” She highlighted the importance of sensitizing monitoring officials to the discrimination faced by these groups by both citizenry and the government. 
She quoted a Dalit boy as saying in Hindi, "Jab muhjse bhedbhav karte hein, mujhe bahut gussa aata hai’ which can be translated as: "it angers me a lot when people discriminate against me." 


· 
· 
· 
· 
· 
She concluded by posing a question to the conference participants: “There are educated people and activists within the Dalit community – are we involving them in our struggle to achieve equal rights for all citizens?”

Dr. R.N Syag, Samavesh
Dr. Syag began by delineating some of the historical reasons behind marginalization, and suggesting that there is a high level of discrimination in schools due to these reasons. “School is a miniature society, so what happens in society is happening in schools, though this is the opposite of what should happen.” He described experiences of a study conducted within schools in Ujjain where he noticed that teachers were not touching the notebooks of Dalit children, and were not allowing them to drink water from same taps as other children. 

Discussing the issue of gender-based discrimination, he pointed to the incidence of high gender-based divisions in the domestic sphere. In this regard, he said, “We must strengthen VCs, CSOs in those societies to monitor instances of such discrimination.” Socialization of tribal children, he noted, in the mainstream school system was difficult for a variety of reasons, he explained: “Tribal children have a different language, different from teachers and from the language employed in textbooks. Diverse geographical terrain also makes school going difficult.” The result of this, he noted, was that the children remain restrained and their  interaction is further reduced. 

Dr. Syag further highlighted the lesser-known fact of discrimination within marginalized groups, such as the discrimination within Scheduled Caste groups. Schools must be made into nurturing environments, and beginning from pre-primary education, children must learn to eat together and socialise together. Even school teachers, he noted, are not well informed about the culture and values of marginalized groups, and even among teachers, there is discrimination. 

He suggested the need for a multi-pronged approach that included: working with Panchayats, creating community-based organizations such as Civil Society Organizations, Self-Help Groups, Parent-Teacher Associations, and sensitizing teachers. He noted the importance of creating a leadership that would build pressure on the government to provide better education. Highlighting current-day discrimination that continues to exist, he noted that even people from ‘educated’ societies believe that children with disabilities are disabled on account of misdeeds in past life. Muslim children are also isolated physically and within school spaces, as often they do not attend the same schools as other children. He concluded by suggesting that measures such as instituting scholarships for disadvantaged children, and creating spaces within communities to promote leadership were necessary to bring disadvantaged groups into the mainstream. 

Dr. Ramya Subramanian

Dr. Subramanian spoke about gender in schools, and the need to place more emphasis on the necessity of secondary schooling for girls. 

She began by pointing out that though enrolment of girls in primary schools has rapidly increased over the last two decades accounting for overall rise in enrolments, the challenge that society faces is to ensure that girls stay in school and that they receive a quality and equitable education.  In this context, she mentioned that “PACS can play an important role in ensuring that the public does not fall prey to the numbers games that the government likes to play.” 

After pointing out some promising statistics, she 
underscored the fact that girls need to be provided with secondary education if India is to progress in the sphere of gender equity, citing that this has been proven in the global context as well. Speaking more specifically about the points at which a large proportion of girls drop out of school, she said, “We must open the debate about critical points in girls’ schooling. Grade 3 is a particular point of vulnerability. Growth in enrolments has been shown to be slow in upper primary and secondary schooling stage. Ironically, this is the most vulnerable and critical period.  Often, girls who reach a higher class are from privileged families.”

In the context of girls' education, Dr. Subramanian incited the Workshop participants to think about three fundamental questions: 
· Where are girls learning? She said, “A great deal of the data shows that most of the increases in enrolments are due to girls attending alternative schools, bridge schools, and not in the formal schools.” She also pointed out that it was critical to look into the number of years girls go to school and the kind of education that is being provided to them. In this context, she noted the need for setting common standards. 

· How much are girls learning?  Dr. Subramanian pointed out that often, at the post- primary stage, girls are subject to gender bias within the household. Girls are expected to perform household chores and care for the younger siblings. She emphasised the necessity of placing emphasis on post-primary and secondary schooling for girls.

· What are girls learning? Dr. Subramanian highlighted the fact that though it has been proven that girls can perform much better than boys, in India, girls are doing much worse than boys in many schools. It is important to investigate the reasons for this: whether they doing undervalued work at home, and whether it is the boys who receive parental attention and regard. 

In conclusion, she emphasized the need to broaden the discourse, and to ask tougher questions. She made three recommendations to the participants on the role civil society can play:
· Policy monitoring. It is important to look at where schools are available, what is the quality of teachers, attendance of teachers, extent to which parents know what is going on in school, and making teachers less authoritative

· Standard setting: She noted the importance of setting common standards for quality education.  

· Employment: She highlighted the importance of creating employment and livelihood opportunities for girls, and of shifting societal attitudes that focus on women as potential wives. 

Radhika Alkazi, Aastha 
Ms. Alkazi spoke on the topic of disabled children, and how the mainstream school system has largely ignored the needs of this group of children. She discussed the need to create situations of inclusion rather than exclusion for all marginalized groups of children. 

She began by mentioning that disabled children are often-ignored in the discourse on education. Disabled children are not a homogenous set, but include children with different disabilities, including locomotor defects, vision, hearing, and leprosy-cured, each of whom has their own special needs. She further pointed out the correlation between disability and poverty. 
Looking at social factors, she noted that a significant portion of people with disabilities are from Scheduled Castes (SC) or Scheduled Tribes (ST) groups. Politically speaking, children with disabilities have not been part of the mainstream. 
Ms. Alkazi sustained that children with special needs have been bypassed by many policy changes

, and went on to recognize the barriers that children with special needs face: centuries of neglect, hostile system, low expectations, lack of information on facts such as the 3% reservation in secondary and higher education schools for children with disabilities. “Girls with disabilities are barely in schools, very often they are at home. In addition, there is lack of knowledge in school administration about the provisions of the law, and clear denial for children with mental disabilities. Not only is there a clear denial but the system is not geared to them.” The other issues raised by her were whether home-schooling is preferable for disabled children, what tools are used as instructional material, and the need for sign language. 

Ms. Alkazi concluded by highlighting the importance of CSOs working on child rights to work together. “It is not time to be working in boxes, as situations of exclusion are very similar. When we talk about access to schooling for girls, the issues that girls face - hostile attitudes, lack of toilets and transportation, are the same for the children with disabilities. Education of all children needs to be part of the system rather than outside the system,” she said.


Session 4
Legislation on Child Labour: Challenges and Way Forward  


Chairperson: Mr Kailash Satyarthi, Chairperson, Global March Against Child Labour

Discussants 

Mr. Harsh Mander, Commissioner on Right to Food for the Supreme Court of India

Ms. Enakshi Ganguli, HAQ

Mr. Venkat Reddy, MV Foundation

Harsh Mander, Commissioner on Right to Food, Supreme Court of India 
Mr. Mander discussed the human aspects of hunger, he remarked, “In the discourse of hunger and malnutrition, we often forget the human experience of what hunger is.” He recounted a story of an interaction with the women of the Musahir tribe in Bihar, where he learned a profound lesson of how people learn to live with hunger: 

“It was the most heartbreaking experience to see women who did not have a single grain to eat for many days, hunt for pieces of grain in the dung of animals and in the grain that is strewn on the ground after harvest. They collect a handful and cook it with water, after which the man eats, followed by children. Finally, the woman eats, if anything is left for her. If the child is still hungry, then he is told that he must learn to live with hunger. If the child is very small and cannot be reasoned with, the mother would dip her finger in tobacco and put it in the child's mouth to put him to sleep.” 



Mr. Mander continued by saying that it is important to recognize that in the context of hunger – which is an intense and avoidable human suffering - it is children who are most vulnerable. Two core dimensions of the rights debate, he noted, were the ethical and political dimensions.

The ethical dimension of the debate is the conviction of equal value of every human being, regardless of whether the human is rich or poor, productive or unproductive. He mentioned that there is a bias in society against those who are seen as unproductive members of society, such as children who are not in school. He noted “The rights debate has to begin with the intrinsic value of each person regardless of whether they are seen as productive or unproductive,” .
Speaking about the political dimension of the debate, Mr. Mander noted that the responsibilities of duty-bearers are complex: there is no doubt that the state has a central role toward children, yet at the same time children in the margins have to be duty-bearers toward the community and family. He then spoke of the paradox of hunger and malnutrition among children, whereby every second child is malnourished. This is an extraordinary paradox because much poorer countries than India, such as Bangladesh and countries of Sub-Saharan Africa, have been able to do much better to reduce malnutrition and increase child survival. Other paradoxes he mentioned were:

· India produces more food than is required to ensure that no one goes hungry. “I heard from Jean Dreze that there is so much grain in India,” he said, “that if you put it on top of each other you could reach the moon. The government prefers to let the grain rot than to feed it to people.” He found that the government even exports a large part of the grain to Europe, which was largely fed to cattle. “Why should the Indian tax payer pay taxes to support cattle in Europe when people are hungry on this scale in India?” he rhetorically stated. 

· Not only does India have enough food, it even has the most ambitious food scheme in the world. In this regard, he cited the example of ICDS, which distributes food even to the furthest hamlets.

· In the context of India’s much-celebrated growth, millions are going hungry. 

He noted that it is not easy to find the reasons for this paradox, which is why hunger continues to take the lives of children. One reason, he suggested, is a profound collapse of governance, while other reasons are caste, gender and the barriers that fragmentation creates. 

He concluded that the focus of the debate should be on mainstreaming economically and socially disadvantaged groups, and dispelling stereotypes against them.


Kailash Satyarthi, Global March Against Child Labour 

Mr. Satyarthi began by relating the success story of Om Prakash, a child who was rescued from bonded labour six years ago:

“Om Prakash’s grandparents had borrowed money from their landlord, and the generations after had been working to pay off the loan. He was brought to Bachpan Bachao Andolan (BBA) and was admitted into school. He soon took an interest in the admission of children into schools in Rajasthan. When he learned that teachers in his district in rural Rajasthan were charging fees from students, despite the tuition fees being free, he challenged the District Magistrate, and wrote a letter to court officials in Jaipur. The court passed an order that no charge would be taken in any form in the schools in his area. Now, the boy has been awarded the International Children’s Peace Prize, the highest child rights prize in the world.” 

In the struggle to ensure child rights to children who are from bonded labour, Mr. Satyarthi noted that the biggest challenge was to get Release Certificates (RC) from the government. He noted that the government is wary of giving release certificates for fear that its image will be tarnished. However, unless children get these certificates, they cannot participate in rehabilitation programmes. Another issue is that though there are laws dealing with trafficking of women, there are no laws that relate to the trafficking of children working as forced labour. He noted that there needed to be broader discourse and debate on trafficking of children, and the issues surrounding it such as migration.


Another challenge, Mr. Satyarthi stated, is that India does not have good laws that deal with children. He also noted that the banning of child labour has served to deny many children, who continue working, with their minimum wages.
 Another policy deficit that he pointed out was that according to the Constitution, education is a fundamental right of all children. If education is a fundamental right, then how can any form of child labour continue? He emphasized the lack of policy coherence in dealing with laws for children. It is ironic, he noted, that “There are so many agencies dealing with children, but no coherence in their policies.” This lack of coherence makes it difficult for CSOs to converse with policy-makers in favour of a child trafficked or forced labour. 


· 
· 
· 
Highlighting the fact that poverty perpetuates poverty, he explained that in South Asia, the growth of child labour has been enormous. He stated that this is unacceptable, especially as India is seen as a fast-growing knowledge-economy. Without good quality education for children, it is impossible to enter into the globalized economy. He observed that it is a myth to think that new laws will stop child labour – the change has to come in societal attitudes. 



Mr. Satyarthi concluded by emphasizing the importance of social mobilization and attitudinal changes. “We have to change the mindset of people in order to ensure that every child who is not going to school will go. A social evil like child labour has to be challenged in all forms. Legal action is one method, but building up a mass social movement is as important.” He pointed out that the Dakar framework ensures that all children must complete education by 2015, which means that all children must be in school by 2009. In addition, the ILO Convention 182 has been signed by 140 countries. Though most South Asian nations and so-called ‘poor’ nations, have signed the treaty - including Bangladesh, Malawi, Tanzania, Kenya and Uganda – it is ironic that India has not signed. 

Venkat Reddy, MV Foundation

Mr. Reddy highlighted anti-poor and anti-child societal attitudes as the reason for the dismal situation of child rights in India. He recounted the story of a 9-year-old domestic servant girl, Nilofar, who heard about the banning of children as domestic servants and requested her neighbour to do something for her. The neighbour tried the government helpline but was unable to receive a response. The neighbour then contacted MV Foundation, which had tied up with the media. When the girl's case became publicized, the Secretariat called and said ‘close this case and lock up this girl’ which further put the Secretariat in bad light. However, Reddy pointed out that from that point on, the media attention was focused not on the girl, but how the secretariat was getting out of the case. Currently, the media is focused not on her exploitation, but what she will study in school. 

In conclusion, Mr. Reddy stated that societal attitudes are anti-poor and fail to see the urgency of the situation. He suggested that child rights groups lobby for a law that states that 10 years minimum schooling per child is a must, though admission cannot necessarily be based on age. “Civil society must take the stand: schooling is non-negotiable. The only way to reduce poverty is schooling. Without schooling, nobody has ever gotten out of poverty. PACS should take the stand that ‘schooling can liberate us from indignity and poverty,’” he said.
Enakshi Ganguli, Haq 

Ms. Ganguli began by discussing the importance of looking at the rights debate from the perspective of equality. She explained that she was disturbed with the way the media and NGOs have taken up the new amendment, as they seemed to think that the law has changed. She clarified that the Act continues to exist, though two changes have been made to ban child labour in the hotel industry and as domestic workers; the mechanism for dealing with offenders is the same. 

She further discussed the lack of any discussion on children’s rights in legal documents. 
Describing the extent of political apathy, Ms. Ganguli recounted an incident in the Rajya Sabha where an MP was asked how many children are employed in mines. The MP responded that since child labour is prohibited by law, there are no children in mines. Following this, members of her organization went to Hospet where every square kilometre had at least 100 children working as every piece of land was being converted into an iron-ore mine. Based on the report conducted by Haq, NHRC gave notice to the Karnataka government, but the government responded and said, ‘We have removed them all, and they have been put in SSA.’ 

There is a deep nexus between child labour and the politically powerful, Ms. Ganguli explained. “The largest mines are owned by political leaders. For instance, Jindals has a huge mine there.” 
Haq, the NGO that Ganguli is associated with, works on state accountability, and has learned to look at the state budget to see how much was allocated and how much was spent, which is then matched with a state report. A recent finding has been that out of every 100 rupees that the government spends, only three rupees are spent absolutely on children. Looking at how much the government spends on child-specific programmes; only three paisa goes to children. 

Emphasizing the need to demand accountability from the government,
 she brought up the importance of using government statistics to challenge the government, as these are data that they understand and cannot question. “In an answer in the parliament, it was stated that there are only 1.2 crore children working in the country. However, in 2004-2005, there were only 1716 prosecution of employers. This means we are not equipped to prosecute, or we don’t choose to prosecute.” 

Ms. Ganguli concluded by returning to her initial focus on equality: child labour will exist if we continue to believe that children are entitled to differential education. She pointed out that even the SSA scheme allows for differential education. The right to equal opportunity is only possible when there is equality. She stressed that the only way of doing away with child labour is through making 10 years of schooling mandatory. She explained that “It is important to look at the environment in which our children are living today. If we continue to allow for our current policies and trends of development, child labour will increase as we are pushing people into the margins and creating a set of vulnerable people. We need to look at what we are doing to entire communities in our approach to dealing with child labour as it is not a singular issue.” 

Deliberations
In the discussion that followed, participants observed that: 

· It is ironic that the child, who is UNICEF’s brand ambassador, is still in child labour. What can CSOs do to raise awareness about this?

· It may be useful to lobby the government with a deadline by which they must abolish child labour

· No child should be engaged in child labour regardless of whether parents desire their child to be working or not

· There is an urgent need to look at the root cause of child labour – which is the fact that even educated societies condone child labour – instead of treating the symptoms. CSOs should adopt programmes to bring about social awareness on the necessity of banning child labour

Closing the session, Mr. Mander emphasized the urgency of the issue and the extreme abuse that children face due to child labour. In order to highlight the issue, he recounted the moving story of an 8- year- old girl named Manju, whom Bachpan Bachao Andolan had rescued from a quarry in Haryana two years ago. Like Manju, he noted that there are millions of bonded child labourers 


around the country for whom justice must be sought.
Session 5
Open Session 


Moderator: Mr. Madhav Chavan, Founder, Pratham

Discussants
Dr. Ramya Subramanian, IDS, Sussex
Ms. Usha Rane, Pratham

Ms. Anjali Narohna, Eklavya
Main Points raised by the participants in the session:

· Amit Malhotra raised the issue of integrating the bar association with the child rights struggle. 

· Peter from Deepalaya raised the issue of the draft on the right to education bill that has been tabled. He raised the issue of whether PACS partners and other activists can work together to revive the amendment to the bill, and how they could procure existing copies of the current bill. 

· Another participant raised the issue of whether PACS partners can work together to put forward a deadline for elimination of child labour?

· Anne from Centre for Dalit Studies highlighted the importance of retaining the issue of excluded children in the mainstream, and how PACS partners can work together to document instances of discrimination, as a knowledge-sharing exercise for the development sector.  

· Musa suggested capacity building trainings for officials on child rights, and increasing awareness of budgetary provisions among stakeholders. He further pointed to the important role that district child rights action committees can play. 

· Rajeev of Deepalaya brought out the issue including mentally challenged children in mainstream education system, highlighting the challenges involved and the necessity of building the capacity of schools to include these marginalized children. 

· Pandey brought out the issue of lobbying the government for issuing unique birth certificates, similar to the social security numbers issued in the United States, in order to ensure that all children are counted. In addition, he noted that such a system would increase necessity of accountability of the state. 

· Bhavanand recounted to the conference participants the difficulty he faced in convincing local government officials of the necessity of including children in gram sabhas. When he requested panchayat officials whether members of the Bal Club could attend the Gram Sabha, he was shocked to find the officials only mocking the suggestion. He elicited responses from the audience on strategies that could be employed to sensitize government officials. 

· Jyoti from Maharashtra noted the importance of having a similar consultation at the state level, and whether PACS partners could work together to organize such consultations within their states.

· Dr. R. N. Syag pointed to the importance of designing mapping tools to build inclusive schools. 

· Anita brought up the issue of the marginalization of physically challenged students in schools. 

· Bindu pointed out the need for a holistic approach when building strategies for child rights

· Mahnas re-iterated the importance of looking at the quality of education, and thinking about the kind of society that we envision, when designing educational curricula. He suggested that education should be geared to building capability, skills, knowledge, and attitude – does curriculum brings it. He also pointed to the necessity of having committed teachers in classrooms.

· Mr. Baliram highlighted the importance of building a strategy to demand accountability of the government officials, and the necessity of using the legal framework to instigate legal action in promoting child rights. He reiterated the fact that out-of-school children are mostly pushed out of schools by the education system, a fact that is not reflected in the nomenclature ‘drop-outs’ that society has given them. 

· Maushmi suggested adopting a differential approach to approaching the wide variety of issues within child rights.

· Suryakant Kulkarni proposed lobbying the government to provide a copy of the Model bill of RTE which was sent to state governments, as this is not available in the public domain. 

After the deliberations, the panellists spoke briefly on the issues raised and the ways forward for the PACS partnership. The main points that they raised were:
Dr. Ramya Subramanian, IDS 

· PACS partners should focus on what they can collectively do, as they can build on each others’ strengths and lobby the government with greater power. She pointed to the importance of action that can re-politicize education. 

· When working toward collective action, CSOs must collectively think about what standards that they believe public systems should be accountable to and what minimum points they can agree on. 

· Since issues such as children with disabilities are ignored by policy-makers, it might be useful for PACS to take up some of these ‘invisible’ issues in order to politicize the issue and draw public attention to child rights and education. 

· PACS as a collective platform can be very effective in monitoring and building governmental transparency. 

· PACS can think about strategies to utilize the media in creative ways.  

· PACS partners can use their forum as a means to engage in best-practice sharing and positive experiences with the government.

Anjali Naronha, Eklavya 


· She brought out the advantage of PACS as a collective of largely field-based organizations, which can leverage this deep on-the-ground knowledge for instituting quicker and broad-based improvements in child rights. 
She noted the importance of working on the twin issues of quality and the issue of putting all children in schools. She further emphasized the necessity of scrutinizing the quality of the curriculum of both elite and poor schools. 
· Though the discussions exhibited a high degree of common understanding among the group, she noted that it would be useful to find three or four ways that PACS partners can work together in dealing with the government.

Usha Rane, Pratham


She noted the importance of PACS partners finding a common platform to work on. In this context, she emphasized the importance of setting a deadline for the outcomes of the common goal 
· and a standard for measuring the outcomes of the common goal. 

Session 6 

Enabling access through partnership: Issues and challenges in building partnerships in the context of EFA and Right to Education Bill
Chairperson: Mr. Rajiv Enoch Williams, Director, Deepalaya

Discussants
Mr. Swaminath, Consultant, Planning Commission

Mr. Madhav Chavan, Pratham

Mr. Babu Matthew,  ActionAid India

Mr. Ashok Aggrawal, Social Jurist

Mr. Mathew Cherian, HelpAge India

Rajiv Enoch Williams, Deepalaya

Mr. Williams opened the session by citing some dismal statistics on child rights in India: though 54% of population is under 14, people are apathetic about the huge numbers of children who are out of school. In addition, there is a 94% drop out rate after college. He suggested that CSOs and the government must work toward making things accessible to this disenfranchised population. He rhetorically asked the audience why there were not any disabled participants in the conference, and why there was no representation from schools like Delhi Public School. The vision plan for enhancing education, he pointed out, should focus on 4 issues: i) Infrastructure ii) Instruction and curriculum iii) services, libraries, student services iv) governance and financial institution. He ended by saying that if we don’t educate our children, we will be moving toward a huge population of frustrated youth who might even take to the evils of terrorism. 

Madhav Chavan, Pratham 

Mr. Chavan pointed out that though India is in the midst of huge economic growth, its growth is skewed. There is not enough manpower to power the growth when it comes to doing things on the ground. Companies are snatching people from each other because competent people are hard to find. There is a shortage of thinking and research-oriented people because our country has not focused on the quality of education. In addition, there is a need for skilled manpower to create an economy for the poor.

Today, Mr. Chavan explained, we are creating environments that are exclusive and we must find ways to counter this. Citing a recent survey, he said that, “On the one hand, more and more people are convinced that government schools are bad. When we asked a mixed group of people their opinion on government schools, all groups said it was okay. But then when we asked the people who were sending their children to government schools whether they would send their children to private schools, 100% said yes.” This is a sad state of affairs, considering that private schools aren’t doing much better than public schools. This points to a major need to improve the quality of education. 

In conclusion, Mr. Chavan stated that if we see things on a national scale and focus on what needs to be done and become parties to it, it is possible to create a national movement for an educated India. However, a cultural shift is required in the way we look at education, and for this, the way we look at partnerships will have to change. 

Mathew Cherian, HelpAge India 

Mr. Cherian began by relating an experience in Lucknow, where he and his team had decided to set up an initiative called ‘Hamara Lucknow’. Though the intention was to clean the drinking water, he began looking at some of the schools of Lucknow, particularly the government schools. In Gosainganj, he found that there was a primary school but one of the rooms was used to keep a horse, and another was used as a godown. In addition, the teacher only came once a week for attendance. After this, the team went to two more schools, and found the same situation: basic lack of infrastructure. In one school, they even found that the peon was teaching the children. They conducted a survey of 156 schools in Lucknow where they found that of the schools, 90% had very poor infrastructure and had huge encroachments. The only people who were not using the schools, he ironically stated, were the children for whom the school was built. 

Mr. Cherian explained that his team then decided to raise some money from the people of Lucknow to improve the schooling system, for which they created a slogan, ‘Invest in education, Lucknow will be different’. By holding melas and reaching out to the public, they were able to raise over 18 lakhs and took over 10 schools of the government. In this regard, he stated, “Partnership approach with the government helps in leveraging support for the schools. In addition, our project showed us that there is enough money to be raised in the country for education.” 

After their success in Lucknow, they went to Kanpur, where they employed the same model, involving NGOs, CSOs and Corporates. In each case, they came across good teachers, good corporates and good government officials. He concluded by stating that it is important for each CSO involved in child rights to find out what is lacking in the area, it is important to involve corporates as they are willing to come forward with both money and expertise. 

Babu Matthew, ActionAid India
Mr. Matthew began by stating that there is a great deal of fragmentation in society, as a result of which civil society is incapable of mobilizing its strength. “Overcoming this fragmentation is absolutely necessary if India is to move forward with respect to rights.” 

Mr. Matthew emphasized the need for a common minimum standard to which CSOs and the government must adhere to in the battle for child rights. Describing the positive effects of forums such as the World Social Forum (WSF), he stated, “One of the strong points of the WSF is that CSOs can come together on a global level which is important to build partnerships.”

Stratification is one of the major challenges to education in India, he noted. “When we are talking of education it is useful to note that there is tremendous stratification, which almost corresponds to the different layers of Indian society. In civil society, unless we address the question of stratification, civil society will lose its relevance.” 

Mr. Matthew concluded by stating that it is important that activists not be competitive with one another, and must work together in a common partnership. He pointed to the importance of a common minimum standards programme, and how CSOs must lobby to force government schools to function.  

Mr. Swaminath, Consultant, Planning Commission

Mr. Swaminath pointed out that NGOs can be an important asset in the national challenge for providing quality education for children across the nation. 

Mr. Ashok Aggrawal, Social Jurist

Mr. Aggrawal suggested three issues for CSOs to look into:

· How to strengthen the government school system

· Law and development: He pointed out that child-friendly laws must be developed that are clear and simple. A child has the right to free and compulsory education, which has no connection to economic status of parents. A child is entitled to a free education. Further, he pointed out that there should be a law that prohibits child labour completely in all forms. 

· Law implementation: There is a law to integrate 25% underprivileged children in all private schools in Delhi, and the process of implementing the law has begun. He mentioned the importance of societal action against such policies that require a 3 year old child to be interviewed for admission into schools. 

He recounted an incident where the intervention of the Court was successful in allowing many children to continue school who had been denied admission because they failed the 10th standard. He concluded on an optimistic note by stating that, “if you ask government for something, they can give you more than what you ask for.” 

Deliberations
· Ms. Anjali Naronha of Eklavya raised the issue of the growing threat of terrorism gaining popularity among youth who are frustrated at being unemployed. She pointed out that they are unemployed not because of lack of education, but because the kind of education they have received is not appropriate. In order to provide quality education, however, it is important for CSOs to see the investment that the government is making in children and in teachers. Can the government offer a competitive salary of Rs. 10000 per teacher to ensure quality and provide incentives for educated youth to become teachers? She concluded by saying, “What is the point of settling for bad quality education? This idea needs to be clarified among people who lobby the government for change.”

· Ms. Sehba Hussain of Beti Foundation noted the importance of including the media in the battle to ensure child rights. She asked the conference participants to think about how they could draw the media in their campaigns, and what kinds of platforms they could use to gain the attention of the media. 

· Ms. Anne Namala of Centre for Dalit Studies noted that it is ironic that 10 years ago there was more space for collaborations between the government, CSOs, and private partners than there is today. In her interactions with the government she has found the government more interested in ‘programmatic mode’ which often leaves out room for CSO partnerships. She incited the conference participants to think about which groups of activists, NGOs, and community leadership are acting as agencies of the poorest. 

· Mr. Rajiv Williams of Deepalaya re-iterated the importance of the media, comprising Radio, TV and internet, in promoting child rights. Pointing out the malaise of the government in utilizing the fourth estate, he rhetorically asked the participants: Why isn’t the government media present to cover this conference, especially when Professor Krishna Kumar, the director of NCERT was present? 
· Mr. Mathew Cherian of HelpAge India further added that in order to harness the attention of journalists towards social issues, they have to be provided with simple messages. He suggested conducted media advocacy workshops to sensitize journalists and inform them about issues.
· Mr. Babu Matthew of ActionAid India underscored the urgency of the need for good quality education in India, and pointed out the alarming fact that India has the maximum number of unemployed graduates in the world. It is not for lack of money, he said, as many state governments return to the Centre money allocated on children’s welfare that has been unutilized. This, he explained, points to the lack of lack of political will in improving the situation for children. He concluded by stating that CSOs cannot rely on government machinery alone to improve the schooling system and promote child rights. 

Summing Up
Mr.  George Verghese, Vice-President, Development Alternatives

George Verghese, Development Alternatives

Bringing the concept of ‘monitoring’ close home, Mr. Verghese began by giving the example of how DFID – the funding agency for the conference - had been monitoring the conference deliberations carefully. “However, they have not interfered in the conference,” he noted, “which puts an extra onus on us to provide quality deliverables.” 

He then began to discuss the areas within child rights that PACS can get involved in until its completion in 2008, building on its advantages and strengths. “One of PACS’ biggest advantages is that it has around 600-odd partners in some of the most difficult states of India, in which somewhere over one-third or half work on education. In addition, 90% of our colleagues come from the social justice angle,” he noted. 

He noted that it was important to look at the connection between education and livelihood skills, suggesting that when designing programmes, “there is a blend that can take place. PACS partners must develop strategies to work towards this.” 

When deciding on the tools and techniques of education, he suggested that PACS should not make these decisions from a central point of view, but instead leave these decisions to the state level so that the strategies can be developed ‘close to the ground’. In addition, he stated, “I believe that the political space is probably not the arena for PACS to get into but get into partnership mode with alliances that already exist. We should piggyback on various kinds of alliances.”

Looking at the social dimension of child rights and providing access to the relatively excluded groups, he suggested that PACS may have some of the best experiences. In order to provide these as best practice strategies for others in the sector, he noted that PACS can make a huge contribution to the field by taking hard core, analytical video documentation to be used as learning tools. 

In conclusion, he stated that after PACS funding is over, the various institutional and financial mechanisms that have been set in place will allow the projects to find sustainability beyond PACS. Emphasizing the impact that PACS has had on the development sector, he recounted the example of an individual he had met who had put PACS-related work on his Curriculum Vitae. Concluding on this positive note, he said, “Some of the systems and processes that have been set up by PACS have become benchmarks and industry standards.” 
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	13.00- 13.45  
	LUNCH
	

	13.45 – 15.45
	Session 6 

Enabling access through partnership: Issues and challenges in building partnerships in the context of EFA and Right to Education Bill; building upon and learning from previous experiences 

· Voices from government

· Voices from corporate

· Voices from civil society 

Open House
	Chair: Mr. Rajiv Enoch Williams, Director, Deepalaya

Panelists: 

· Mr. Swaminath, Consultant, Planning Commission

· Mr Madhav Chavan, Pratham

· Mr. Babu Matthew, Country Director, Action Aid

· Mr Ashok Aggrawal, Advisor, Social Jurist

	15: 45
	Summing Up and Vote of Thanks
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